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Human rights education – understood as educational programmes and activities that focus on promoting equality in human dignity – is of incalculable value in the shaping of a European dimension of citizenship meaningful to all Europeans. Developed in conjunction with other programmes of the Directorate of Youth and Sport of the Council of Europe – intercultural learning, the participation and empowerment of minorities and of young people from minority backgrounds – human rights education has the potential to be a catalyst for action and a source of synergies. Those involved in non-formal education in youth work must also consider the evolution, practice and challenges of human rights, with regard to their universality, indivisibility and inalienability, and what they mean to the young people of today.

For many of the “traditional” partners of the Directorate of Youth and Sport, human rights education has provided the background and values for their projects and activities while being a constant, though not explicit, element in what they do. Among the new groups reached by the activities of the Directorate of Youth and Sport are many which work specifically or more generally in the field of human rights but which, apart from rare opportunities provided by some of European activities, have few possibilities of consolidating their relationship with the Council of Europe. Today, in view of recent events that threaten the foundations of a culture of peace and human rights, a more visible, explicit and conscious approach to human rights education is required and needed.

The experiences acquired during the educational activities of the 1995 European youth campaign against racism and intolerance “all different – all equal” reveal that the success of European educational projects of this kind depends on:

· the provision of appropriate and accessible educational methodologies and tool, such as the Education Pack “all different – all equal”;

· The availability of such materials in the national languages of the users;

· The existence of trainers and multipliers who, at national and regional level, can act as resource persons and train local multipliers (youth leaders and youth workers, teachers and other educators) on the use of the educational tools and on the integration of human rights education in their educational practice.

With this in mind, a central element of the Human Rights Education Youth Programme is a manual on human rights education with young people – Compass – whose production is being finalised and which will be available in Spring 2002. Compass presents background concepts essential to human rights education as well as practical activities and methods for use in both formal and non-formal education contexts. Building on accumulated experience of non-formal education and youth work, the manual is based on learner-centred approaches and provides a framework for developing young people’s skills, competencies and attitudes in areas such as critical thinking, communication, dealing with conflict, co-operative and team work, responsibility, autonomy and creativity.

Aims of the course
This training of trainers aimed to train a European core group of trainers in developing human rights education at national and regional level and to enable them to act as trainers or multipliers for human rights education, especially through national or regional training courses organised by partners of the Directorate of Youth and Sport.

objectives
· To develop the trainers’ knowledge and competence in key concepts of human rights education with young people;

· To familiarise the participants with the approaches and activities of Compass (the manual on human rights education) and on how best to use it and adapt it to local contexts and realities;

· To review and address the essential competencies, skills and attitudes for trainers working with human rights education;

· To design modules for training trainers and multipliers at national level;

· To explore the specificities and points of commonality of the non-formal and the formal education contexts in relation to human rights education;

· To prepare activities for disseminating the manual on human rights education at national level;

To establish a pan-European network of trainers on human rights education with young people.

Methodology and Programme
The course was designed to give participants the opportunity to experience and reflect upon activities and concepts central to human rights education based on experiential learning approaches. The course was also designed as a mutual learning situation, where participants could compare their approaches to training and to human rights education across Europe in a dialogical intercultural approach and environment. Contributions from experts in the field of human rights established a theoretical framework and a common reference point for learning and communication, and there has been an opportunity to try out and evaluate some of the activities in Compass. A diversity of working methods have been used  for learning about human rights and the approaches proposed in Compass. The previous experience of participants, as trainers or educators, has been the starting point of the programme and of the learning process.

The programme of the course included also:

· A review of the evolution of human rights education in Europe and the present challenges that it faces;

· An introduction to the approaches and structure of Compass, the manual on human rights education;

· An introduction to the key instruments and activities of the Council of Europe in the field of human rights and human rights education;

· An analysis of the competencies, skills and values of trainers working with human rights education;

· Opportunities to share experiences and challenges of developing human rights education in formal and in non-formal education settings;

· Practical workshops on skills and attitudes essential to human rights education;

· Opportunities to experiment with and to evaluate different methods and activities found in Compass, the manual on human rights education;

· Opportunities to design possible training modules for national and regional courses to be run by participants.

Team of trainers

The programme of the course was designed and conducted by a multicultural team of experienced trainers active within the Directorate of Youth and Sport’s trainers’ pool.  They have been supplemented by authors of Compass and by experts for specific parts of the course.

THE COMPASS

The educational approaches 

(PATRICIA BRANDER, co-author and expert of Compass)  

Patricia Brander, one of the authors of COMPASS, underlined the importance of promoting the values of HRE using methodologies that are consistent with these aims:

To understand the rationale behind the educational approaches used in writing the Compass, working with the activities and adapting them to the context in which we can use them.

Educational approaches in Compass: why? 

At the first meeting of the reference group authors and experts wanted to define what they wanted in the manual, and all of them agreed on lots of activities, which would have been tools for working with young people.  After a very deep reflection they realised that you can have a tool box, but unless you know what you want to make, then the tools are not very useful; but when you know what you want to make then you can look in the tool box or go out and buy some more. 

So that is what they did, asking themselves, what competencies does someone who is HR literate have? they came up to:

- Knowledge of key concepts, the different ways of viewing and knowing human rights, 

- Skills of active listening skills, critical thinking, ability to work co-operatively, 

- Attitudes of empathy, a sense of human dignity, a sense of justice

They decided the focus of their work should have been to:

· start from what people already know, their opinions and experiences and from this base enable them to search for, and discover together, new ideas and experiences.

· encourage the participation of young people to contribute to discussions and to learn from each other as much as possible.

· encourage people to translate their learning, into simple but effective actions that demonstrate their refusal of injustice, inequality and violations of human rights.

Defining their starting point, so to use activities to reach their objectives, they had to clarify what sort of activities. They had to involve:

Participation

A full participation so that young people make the decisions about what and how they are going to learn about human rights. Through participating – through being involved in activities - people learn to take responsibility for their own decisions and actions. 

Co-operation
- people work together to accomplish shared goals, they seek outcomes that are beneficial both to themselves and to all members of the group. 

(This can be contrasted with competitive learning which tends to promote self-interest, disrespect for others and arrogance in the winners, while the losers often become demotivated and loose self respect, so how should get people to learn how to work together? - one way to develop co-operative skills is through group work).

Group work

Not just group work – but structured group work. People devising ways for people to work together, to combine their different skills and talents and build on each other's strengths to complete a task. 

For example, one person may be a good organiser, a second good at generating ideas, a third may be good at making connections between different ideas and a fourth good at making sure the work gets done on time. 

There is a synergetic effect so that the total is greater than the sum of the parts. 

So structured group work:

· Encourages responsibility. When people feel they own what they are doing, then they are usually committed to the outcome and take care to ensure a good result. 

· Develops communication skills. People need to listen, to understand what others say, be responsive to their ideas and be able to put their own thoughts forward. 

· Develops co-operation. People soon learn that when they are working towards a common goal they do better if they co-operate than if they compete with each other. 

· Involves consensual decision making skills. People quickly learn that the best way to make decisions is to look at all the information available and to try to find a solution that satisfies everybody. Someone who feels left out from the decision making process may disrupt the group's work and not honour decisions, which are made by the rest of the group.

The next thing they wanted to bring into their work was Experiential learning –learning from experience 

Why use experiential learning? 

· Because values and attitudes can not be taught, they can only be learned through experience. 

· Because in experiential learning people use all their senses and learn not only with their heads, but with their hearts and their hands.

Phase 1: Experiencing (activity, "doing") 

Phase 2: Reporting

(sharing reactions and observations about what happened)
Phase 3: Reflecting

Phase 4: Generalising (how what people have learnt relates to the "real world")

Phase 5: Applying (using what they have learnt, changing old behaviours)

It is crucial that people find real opportunities for involvement. This is not only a logical outcome of the learning process, but a significant means of reinforcing new knowledge, skills, and attitudes, which form the basis for the next phase of the cycle. 

Activities as tools for experiential learning

Activities offer a framework and structure to group experiences which will allow you to work within the limits of your own and the young peoples' experience and competencies. 

Activities help people to:

· Be motivated to learn because activities represent fun however, they are purposeful means to achieve educational objectives and people don’t do them “just for fun". 

· Develop their knowledge, skills, attitudes and values. Games provide a safe environment in which to do this because they allow people to experiment with new behaviors and to make errors without incurring the costs of similar mistakes in real life.

· Change. Activities are one way of conveying the message that everyone can choose to change himself or his relationship with others. 

· Get involved. Activities encourage the participation of the less expressive and less dominant group members. 

· Take responsibility. Because participants contribute their own experiences and skills, each group uses the game at its own level and in its own way. 

· Encourage self-reliance and improve self-confidence. 

· Feel solidarity with others. Activities encourage cohesiveness in the group and a sense of group identity and solidarity. 

Problem solving and conflict resolution as a basis for HRE

Human rights issues are always controversial because different people have different value bases and therefore see rights and responsibilities in different ways. These differences, which are manifest as conflicts of opinion, are the basis of our educational work. 


(Example or conflicts of interests and rights: The right to life – abortion – mother and child both have rights.) 

Through the discussion people learn to appreciate different points of view about an issue. – they may not necessarily agree with the other person – but at least they may agree to differ and not come to blows – but have a mutual willingness to go on with the discussion to try to find mutually agreeable solutions to the problem. 

Facilitation

As facilitators you have to be honest not only about values and attitudes to human rights issues but also about our styles and approaches to training, which depend on our personal values, beliefs and assumptions, personality, past experience of training and being trained. 

But you also have to be aware of choosing an appropriate style of facilitation according to whom you are working with and the context. 

(For example, you may wish to consider using a more directive facilitating style with a group that has less well developed skills of co-operation and group work).

Then you also have to be aware that some activities will appeal to you instinctively more than others depending on your own personality and preferred learning style –

· whether you personally like games and role-plays and being active (activists)

· Whether you prefer to discuss issues in depth and reflect on issues (reflectors)

· Or perhaps you are someone who likes working in structured situations and get embarrassed in activities that involve emotions and feelings. (theorists)

· Or do you prefer to work with real problems and to get out and do things where you can see results (pragmatist)?

Every time we have to come back to asking yourself what the starting point of the group and your objectives of the training are, and adapt the activities accordingly. 

FIRST, SECOND, THIRD GENERATION OF RIGHTS

(ELLIE KEEN co-author and co-editor of Compass, ELI ABOUAOUN member of the Reference group of Compass) 

WHEN 

At the end of the 18th and the beginning of the 19th Century, after the acknowledgement of natural rights, you have what can be defined as the “first generation” of rights. 

WHO, WHY 

Thank to the rise of the bourgeoisie, this generation of human rights was the expression of a challenge to political legitimacy to limit the government powers. 

WHICH

The most important rights people wanted to be recognised was the liberty through:

· DEMOCRATIC RIGTHS 

(right to political participation, to vote, freedom of expression)

· CIVIL RIGTHS 

(freedom of association, information; right not to be tortured / killed)

·  LEGAL RIGHTS

( right to a fair trial, presumption of innocence, right to appeal, and right to property) 

WHEN

During the 19th and the 20th century, you have the so called “second generation” of rights

WHO, WHY

With the rise in the society of the industrialised – working class,  the need of getting a broader understanding of human dignity came out.

WHICH

To acknowledge equality for everyone you have:

· SOCIAL RIGHTS
  (right to education, find a family, health care; freedom from discrimination)

· ECONOMICAL RIGHTS
  (right to work, adequate standard of living, to housing, to a pension)

·        CULTURAL RIGHTS
  (right to participate in the cultural life of the community) 

Classifying like this the first and the second generation of rights, it’s possible to put the stress upon some particular details: could we say they are “one and the same”?

First Generation Rights

Real rights 

Basic rights

Civil and Political rights

Liberty – based rights

Negative Rights  - governments don’t have to do anything 

Second generation of rights

Ideal rights

Secondary rights

Social and Economic rights 

Equality – based rights

Positive Rights – governments are required to do something (giving possibility to, allowing to)

Emerging Rights: A need and a challenge

Historical overview

To understand in the right way the concept of emerging rights, you certainly have the obligation to explore the origins of human rights: where do Human rights come from? why Humans have rights? 

The Universal Declaration of Human Rights brings us easily to the conclusion that none of the concepts, principles or rights was invented in 1948. The editorial board of the UDHR and the backing Human Rights Commission did not do anything but to compile different concepts, principles and values that were initiated or promoted by the different religions and philosophies throughout the different ages in the first international document. 

There is no way to deny the “stimulating factor”, namely the end of war world 2 and the atrocities that were still shocking the international community. But this was the sparkling factor and not the “generator” of the values and principles of HR

In every religions lie these different values and principles, as  all religious based and non-religious (secular) based philosophies promoted the same values at one time in one place starting from the Code of Hammurabi (2000 BC) until the Marxist and socialist philosophies in the 18th and the 19th century. And Beyond the fact that the UDHR is a compilation of these different values and principles, the concept of the HR developed through the ages and was influenced by the existing political, social, and economical developments.

So HR are a dynamic and not a static process and are entitled to remain as such otherwise they loose all their value. That is why we will always have emerging rights, at least as long as Humanity exists and lives. 

The emerging rights will become 4th generation rights in 40 or 50 years.



Third Generation or emerging rights?

Unfortunately, the classification of HR is not as universal as the HR themselves, but let’s try to clarify HR generation.        

The 1st generation of rights are mainly the civil and political (including the legal). 

The second generation of rights are mainly the economic, social and cultural rights. 

The 3rd generation rights are known as collective or solidarity rights. The awareness about this generation of rights was the consequence of a deeper understanding of the new needs and threats to Human Dignity and the different obstacles that may prevent the exercise of the first and second-generation of rights. 

The emerging rights are known to be new issues that were not clearly mentioned in the previous international Human Rights instruments and that constitute a threat to Human dignity. The third generation and the emerging rights are very much interrelated and suffer from the same “ insufficient recognition” at international level. Practically, the NGO or other institutions working on their recognition rarely differentiate between third generation and emerging rights because of their quite similar “legal status” in international law. All of the rights that we will see under this group were recognised and treated by different international conventions but were not given so far the same “moral and legal importance” as the first and second generation of rights. 

The rights that fall under this group are:

· The right to live in Peace

· The right to live in a healthy environment

· The right to genetic integrity (as the physical and the moral) 

· The right to sustainable development

· The right to humanitarian intervention 

 

The right to Peace:

Massive destructions and Human killings became one of the means of “modern war”. Thus, the Human being, even if not involved in any military operation, became a target. That is why it is considered as urgent to recognise the “right to peace” as a Human right. 

Unfortunately, The man can still be a wolf for another man. This is human nature. And the right to peace comes from the principle that as the humans were able to organise “war”, they have to organise “peace” and the international community has to provide all the necessary means to prevent human massacres and human killings.

It is established that the link between peace and human rights is based on the UDHR preamble where it is stated that respecting HR is a condition for Peace and where it is stated as well that respecting Human dignity includes friendly and peaceful relations between nations. So this is a two-way essential and universal equation.

That is why all peacekeeping operations include since some years a civilian component in charge of civil society reconstitution and HR monitoring in the area of operation. But this “negative peace” concept -meaning that peace is achieved only when there is no war-is not enough. Positive peace was defined as promoting peace education including non-violence and conflict transformation principles. So it is more a preventive peace than a reaction to an already escalated armed conflict. 

The UNESCO defined peace promotion as a priority and stated that peace promotion starts by peace education and that peaceful minds cannot go into war. 



The right to live in a healthy environment

Because of the environmental problems, the Human being finds himself under a lethal threat. Unlike what some say, the environment does not concern the animals and the agriculture. It concerns mainly, and above all, the human being, whose safety is closely linked to the “environment’ where he lives. It is more dangerous than other violations because the violation in this field is often invisible and its consequences appear later. But these consequences could be completely destructive for the human life. We may continue to live if we loose our freedom of expression and we may always fight to get it back, but if we loose our health our even our life, then all the other rights become useless.  It concerns the right to life in its broad sense. 



Science

Science progress improves the health of individuals and of humankind but opens up possibilities of serious violations and discrimination

Organs transplants, euthanasia, genetic research, cloning…etc. The new challenges of science are numerous and raise a number of questions that answers cannot be provided exclusively by researchers or scientific communities. The size of the challenge involves all the components of the civil society and the “integrity of the Human being” whether physical, moral or genetic has to be recognised as a fundamental right. Altering the genetic material of an organism may lead to substantial and permanent changes for the forthcoming generations. 

In many cases, a life can be saved if we transplant an organ from a dead or a living body. In what cases should we allow ourselves to go beyond the due respect of dead bodies? What are the donor’s rights and to what extent a family decision is binding to a donor or to a recipient? What about the shortage of “available organs”? 

On another hand, do we have the right to conserve in any condition organs for further use?

What should be the mechanisms of getting compensation following any abuse?  

The international community started tackling the problem. The United Nation adopted in the 90’s the Universal declaration on Human genome and Human rights in which the inherent dignity and diversity is recognised for all members and of the human family and is considered as the heritage of humanity. 

Many guidelines are put forward in this declaration and include:

· The denial of any financial gain from the research on human genome

· The prior risks assessment to any scientific activity

· The prior consent of the concerned persons

· The right to compensation in case of any direct or indirect harm 

· The role of the State and other regulatory and control bodies



Right to development:

The classical idea stating that the end objective of the economical activity is to ameliorate economical and financial indicators is not accurate anymore and has been replaced by another one stating that the Human Person (Human Being) is the centre of any economical activity, being at the same time the central subject and the main beneficiary of development.

Declaration on the right to development was voted in 1986 and recognised in Vienna in 1993 (World conference on HR) as an integral part of HR.

The declaration stated that development is “ a global economic, social, cultural and political process aiming to ameliorate the well-being of all the individuals and populations, on the basis of their active participation, free and significant to the development and to the equal sharing of its benefits”.

The objective of any economic activity should not be oriented exclusively to growth and profit, but to reach human and social objectives and to ameliorate the social, economical, political and cultural well being of individuals, groups and people.

The UN working group on the right to development (1995) asks the governments to ensure all the necessary conditions to practice the right to development as an individual and a collective right. So it is not anymore a charity action, but a fundamental human right
Thus the right to sustainable development became an inalienable HR by virtue of which “every human person and all peoples are entitled to participate in, contribute to, and enjoy economic, social, cultural and political development, in which all HR and fundamental freedoms can be fully realized”. 

· The question is to know to what extent this definition is taken into consideration in international cooperation and how much the practice of this right is subject to political, social and cultural constraints? 

· If it is a recognized HR, why then most of the developing populations are still afraid of the globalisation? What are the advantages and the threats? 

 Humanitarian intervention and Humanitarian law

The humanitarian law is part of the HR instruments. This development was confirmed in the UN conference in Teheran (1968) where the UN bodies were asked to use the humanitarian law while examining the status of HR in different countries. 

So the responsibility of the international community in case of violations does not involve only the concerned states or parties, but all the international community. And the creation of an international court falls under this international awareness.

In 1979, the French philosopher Jean-Francois Revel “invented” the concept of the “devoir d’ingérence” – the duty or obligation of intervention- and put forward the question of whether the international community should always comply with the principle of “non intervention in the affairs of a sovereign state” or whether this principle can be transgressed in some situations where the non-intervention is practically a synonym of not assisting a person in danger.

Some countries refused foreign assistance even in the case of a natural disaster, claiming that this is an intervention in their internal affairs or mentioning political reasons. 

· Is the international community obliged to accept this reality? 

· Do we have the right to leave thousands of civilians under direct threat in order to preserve the sovereignty of a country? 

· Is sending medicaments and food enough to protect civilian populations, sometimes from their own regimes, or from any other threat?

· But if the principle is widely accepted, what are its limitations? Who has the right to intervene and how? Does any country have the right to conduct military operations under the claim of protecting civilians?  



Globalisation 

A new phenomenon called globalisation conquers the crossroads of a new world. And behind the apparent progress lies a force that is as threatening in its power as it is promising in its potential. Globalisation is a big new word, and few agree on any one definition, but it describes a world where market forces are the driving forces and where there are new boundaries completely different from what we used to know. But as this phenomenon takes shape, what are its values? Do they include human rights and democracy? And how do those values relate to free trade and economic growth and to redefining the new boundaries? What will this new world order mean for human rights in social and economic terms. 

Many think that a healthy economy is the best environment in which to pursue human rights and that we cannot reach any sustainable globalisation without confirming the universality of human rights. The governments are loosing power in this process and new actors are showing up the responsibility for human rights protection and human rights promotion, that somehow has to go to other actors: all individuals and all organs in society have a responsibility to protect and promote human rights.

· What if business adopts a human rights language and behaviour? Could it be a mean to the long-term objective of securing greater and greater profits? Or is it an obstacle to the realization of greater and greater profits?



Conclusion:

· The chronological adoption of the different generation of rights does not reflect the order of their importance. The rights are equal (in importance and priority) and indivisible. The order of priority should be set not according to any historical criteria, but according to the real needs of a specific target group in a specific location and within a specific time frame.

Another question arises: 

· How can we recognise new human rights while the “traditional” rights are still violated in many countries of the world? The answer to this question is that the human potential and imagination is capable enough of defending thoroughly the traditional first and second generation rights but it’s still looking forward to accompany the dynamic of human evolution. One fight is not enough and does not prevent us from fighting on more than one level.

· Does recognising new human rights threaten the importance of the 1st and 2nd generation of rights? Did the recognition of the economic and social rights affected the importance of the civil and political rights? Obviously not. 



HUMAN RIGHTS EDUCATION

Defining HRE 

(Jana Kviecinska specialist in human rights education)

In 1991 the Human Rights Educators’ network Amnesty International USA published a defining rationale for Human Rights Education that reflected the expanding definition of the field:

· HRE declares a commitment to those human rights expressed in the Universal Declaration of Human Rights of 1948, the United Nations Covenants, and the United States Bill of Rights. It asserts the responsibility to respect, protect, and promote the Rights of all people. 

· HRE promotes democratic principles. It examines human rights issues without bias and from diverse perspectives through a variety of educational practices.

· HRE helps to develop the communication skills and informed critical thinking essential to a democracy. It provides multicultural and historical perspectives on the universal struggle for justice and dignity.

· HRE engages the heart as well as the mind. It challenges students to ask what human rights mean to them personally and encourages them to translate caring into informed, non violent actions.

· HRE affirms the interdependence of the human family. It promotes understanding of the complex global forces that create abuses, as well as the ways in which abuses can be abolished and avoided.     

From these definitions, you can underline some key-words and concepts contained in the text and some extracted and worked out about Human Rights Education: 

Mental perception

Critical thinking

Social and economical transformation

Competence

Attitude

Interaction

Non violence

Dignity

Empowerment

Responsibility

Respect

Democracy

Intercultural understanding

Development of dignity

Process

Equality

Here you have more terms used in other definitions:

Empowerment, continuity, ability, action, positive changes/transformations.
My group proposed the following definition:

HRE is a process  which promotes individuals and groups to critically reflect and interact in a responsible way towards concrete actions in order to develop, protect and secure democracy, respect, dignity in a non violent approach.

HUMAN RIGHTS EDUCATION AND COMPASS

CONTENTS

1. Basic concepts in HRE

2. 50 activities and methods

3. taking action

4. understanding HR

5. background information on themes

THEMES FOR ACTIVITIES:

1. children

2. citizenship

3. democracy

4. discrimination and xenophobia

5. environment   

6. education

7. gender equality

8. general HR

9. globalisation

10. health

11. human security

12. media

13. peace and violence

14. poverty

15. social rights

16. sports

The NGO “School as an Instrument of Peace” (EIP – Ecole Instrument de Paix) carries out its activities in the field of human rights, peace and citizenship education. Founded in 1967, EIP has contributed throughout the world in making educational circles, governmental authorities and public opinion aware of the need of such education in schools and in the community. Thus, EIP promotes teacher training activities, curriculum strategy and content, as well as specific actions contributing to the development of attitudes, skills and knowledge for the enhancement of human rights, fundamental freedoms, and non-violent conflict resolution.

NGO EIP - Italy Section 

Valentina Cinti, Youth Section Leader.  
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